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strengths. When the learner can approach
each task, free and relaxed, s/he can be
herself/himself. S/he can make mistakes
in a setting devoid of criticism and recriminations and flourish in an environment
conducive to learning. Teaching the Hispanic child offers a very special challenge.
Some educators have described being a
bilingual learner as a schizophrenic existence.

"I hear America singing, the varied
carols I hear . ..
Singing with open mouths their
strong melodious songs."
"I Hear America Singing"
- Walt Whitman
Walt Whitman gave us a kaleidoscope
of human experiences through prose and
poetry. The thread of his life brought him
from a Brooklyn print shop to the tragedy
of a Civil War battlefield in Virginia. In
sotto voce, he spoke of a love of humanity
and reminded us of the many varied
voices of Americans. Through the universal language of poetry, this 19th century
writer has left us an impactive message.
If education is to be truly meaningful, it
must be bull t on the rich and varied
cultures of America. We must strain to
hear the varied carols sung in strong
melodious songs. If education is to succeed today, we must understand and
recognize the heritage of each child in
order to make her/him a more effective
learner and give each child a sense of
personal dignity. The key to building
successful learning experiences is an approach which emphasizes a child's cultural
advantages rather than his cultural differences; an approach which stresses what a
child has to share rather than what he
lacks. The job of every teacher is to provide an atmosphere in which the child
can perceive herself/himself as a successful learner. This learning environment
must not be contaminated with misconceptions and prejudices. It must be an
atmosphere which strengthens the worth
of the individual. It is inadvisable to consider embarking on the task of designing
a learning program without recognition
of these factors.
The affective domain lies at the very
foundation of the structure we endeavor
to build. We cannot anticipate building
our edifice without recognition of its
underpinnings. Cognitive skills must be
developed on the firm footings of ego

"The trees ask me,
And the sky,
And the sea asks me
Who am I?
The grass asks me,
And the sand,
And the rocks ask me
Who am I? ...
Someone small
Someone small
But a piece
of
it
all."
"Who Am I?"
Felice Holman
The question of Who am I? can be
resolved through a program which recognizes the need to retain identity, culture,
language, and customs. The formulation
of such a program would lessen the possibility of this type of quandary. Then
logically it must follow that there is a
need for the teacher to focus on the
special problems of the Hispanic child in
an English language setting, without
causing the child undue stress. This focus
must highlight the interplay of psychoaudio linguistic interference in the reading
act. Purposeful goals can never be met
unless the teacher is aware of the difference between Spanish and English linguistic and syntax patterns as they interfere
with the reading act. As awareness of
these patterns are recognized, the teacher
is then able to give an accurate appraisal
of the linguistic and reading skills of her/
his stud~nts and plan effectively.
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As more and more Hispanic children
emerge from bilingual programs, it is
necessary to consider bridging the hiatus
between the bilingual program and the
mainstream. Although this transition has
been anticipated, it may still be necessary
to design a reading program to accomodate this phenomenon. 1 The design of
such a program mandates observance of
several basic concepts, to wit,
1. a socially reinforcing atmosphere.
2. an accurate appraisal of skills based
on a knowledge of phonological
and grammatical variations in English and Spanish.
3. awareness of a psycho-audio linguistic . interference as a deterent to
reading English.
4. selection of appropriate materials.
5. planning of supportative and alternative reading activities.
6. creation of effective formative and
summative evaluative instruments
for the program.
"Alice wandered into the Queen's garden. But the gardener could not help
her. They were all busy as. could be
painting the roses red."
When Alice wandered into the Queen's
garden, she came upon a group of frenzied
gardeners busily painting all the white
roses red. They were in mortal terror that
the Queen would discover that they had
planted white roses instead of red roses.
Lewis Carroll intimates that the lesson
to be learned was fear of an overbearing
shrewish queen. Perhaps this passage suggests a more ubiquitous meaning. ·It is
important that the queen wanted the
roses the same color. It is that syndrome
that is debilitating to learning and renders
teachers unable to come to grips with
individual differences. Therefore, the need
to recognize differences must be approached with e_quanimity and profundity.
Learning to read is processing of a
symbol and an experience. The Hispanic
student is accustomed to a language which
is pronounced more vigorously and energetically than English:

"As to the use of breath, English is a
lazy language when compared with
Spanish. The organs of speech: lips,
cheeks, soft palate, and law, except
the tongue, are much more tem;e and
active in Spanish than they are in
English. 2
His approach to formal reading will be a
phonetic one since Spanish is a very
phonetic language. However, English does
not have that same phoneme to grapheme
correspondence. Spanish is a near one-toone correspondence between the phonemes of the spoken language and the
graphemes of the written language. When
stated simply, it merely means it sounds
just the way it looks. The reading process
may be represented by this model.
Experience~ S i ~ S2
3
S1 (symbol one) being oral-aurol symbol,
and S2 (symbol two) being the written
symbol. As the Hispanic child moves
from S1 or all that is received from the
ear to the written word S2, s/he encounters a kind of psycho-audio linguistic
interference which causes her/him to substitute a sound he anticipates to be correct. As s/he is accustomed to variants
and endings in Spanish which do not
change the sound of the root word (since
Spanish is very phonetic), s/he might add
"ing" to the root bath and pronounce it
bathing rather than bathing. To some
extent, the information bank of a student
must be changed to reprogram this process. Although we are loathe to picture
ourselves as human engineers, it is necessary to recognize how the child operates
and then how s/he should operate in
reading English.
In 1948, Norbert Weiner devised an
Information Processing Model, as pictured
below:
1Aspira, Consent Degree et al. v Board of
Education et al., 1974, pp. 1 - 111.
2John M. Pittaro and Alexander Green, Primer
Curso Para Todes (Lexington, Mass.: D.C.
Heath and Co., 1959) p. 3.
3s.Alan Cohen, TecJCh Them All To Read (New
York: Random House, 1969) p. 51
4Jbid., p. 44.
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In Spanish, nouns are either masculine or
feminine with appropriate endings for the
adjectives. The possessive form is expressed by de before a proper noun so these
two sentences may be viewed in English
and Spanish as:
The teacher's chair.
La silla del profesor. 6
Comparative forms may be equally confusing for the Hispanic child. In English
we make comparisons by adding er and
est. Thus we say, "He is bigger, biggest."
but in Spanish the comparative is achieved
by adding the word more. It is possible
that the Hispanic child may write his is
more big.
The forementioned differences are a
precursory examination of variations between Spanish and English. The teacher
should be alert to these differences and
the degree to which they may interfere
with the reading process. With these differences in mind, the teacher is ready to
design a program. Designing an effective
reading program for the Hispanic child in
an English dominant milieu is contingent
on these elements.
1. structuring a learning situation with
an affective tone.
2. an accurate appraisal of reading
strengths and weaknesses.
3. engaging in appropriate activities to
stimulate auditory discrimination.
4. selecting appropriate software and
hardware to enhance concept
development.
Part of building an affective tone in a
reading program is the setting of realistic
and achievable goals. Goal setting is preceded by needs assessment. Needs Assessment is begun by preparing a student's
profile. The teacher should attempt to
gather some background information of
previous reading programs, cultural background and attitudes related to learning.
By using a tape recorder to tape the
child reading, the teacher can make an
appraisal of the child's needs. The administration of some standard tests such
as the Roswell-Chall and Phonics Inventory may be helpful. It is important to
remember that these tests do not always
reflect a true picture of a need because
of the audio-linguistic differences between

The model was developed in a study of
cybernetics and described behavior being
determined less by a stimulus and more
by the ongoing process already in the
system. The teacher's job is then to devise the stimuli that will enable the
learner to understand and handle the
information s/he is processing. This process can be further understood by reviewing the total grammatical variations in
English and Spanish by the teacher and
the learner. Listed below is a summary of
these variations:
l. "Certain vowel sounds will be difficul t for the Spanish speaking child,
e.g., i as in bit, ae as in bat, u as in
but, u as in full
2. The Spanish speaker does not use
these sounds in her/his language:
v as in vote, z as in zoo, j as in jump
Often s/he will replace these sounds
with sounds s/he perceives to closely
resemble them, or with sounds that
frequently occur in similar positions
in Spanish.
3. Words that end in r plus the consonants d, t, l, p, and s are pronounced without the final consonant, hence card will be pronounced
car, cart will be pronounced car.
4. In Spanish the blend of s and the
consonant sounds t, p, k, f, m, n,
and l does not occur, nor does any
Spanish word beginning withs plus a
consonant sound. A vowel sound
precedes the s, and the consonant
that fallows begins the second syllable of the word. Thus the child
has the problem not only of starting
the word with the s, but pronouncing two consonants, for example,
star may become estar and be pronounced es-tar. The final consonant
clusters of sp as in wasp, sk as in
disk, and st as in last also present a
problem in consonant pronunciation. "5
Grammatical differences are also most
significant. The syn tax of the English
sentence is one of subject and predicate in
agreement. Adjectives and adverbs are
usually placed before the noun. Hence in
comparing English and Spanish sentences,
we can see the difference.
Today is a cold day.
Hoy hace frio
and
The burro is a domesticated animal.
El burro es un animal domestico.

5ooris Ching, Reading and the Bilingual Child
(I.A.A. Newark, Del., 1976) p. 13.
6John M, Pittaro, op. cit., p. 66.
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stressing phonetic differences. In an oneto-one or tutorial learning experience, the
teacher may employ the procedures as
outlined by the Orton Reading Center.
Although their guide is designed for education of children with specific learning
disabilities, it is a systematic approach to
the teaching of phonics based on many
practical experiences in teaching.
There is a plethora of materials in both
software and hardware available for meeting the needs of the Hispanic child. The
inclusion of some programs and exclusion
of others in this paper should not be construed as a tacit approval of some and as a
disapproval of others. The programs highlighted below will merely represent a sampling of some of the different kinds of
materials which are available . It is up to
the reader to appraise materials, to investigate, to experiment, and to render the
final decision.
1. Tutor-phonics - a perceptual and
linguistic training in word coding
using sight and sound.
2. Troll Associates - I Can Read About
- 15 read-along books, cassettes and
guide.
3. Audio Reading Progress Laboratory
- audio, tapes, reading progress
books, evaluative tests.
4. The Field Target - six self instructional kits for all grades. Each kit
features instructional cassettes,
worksheets and manual.
5. Linguistics of the English Language
- developmental phonetically based
program for grades 6 - 9 utilizing 36
filmstrips with tape cassettes. There
are correlating photographs with
captions to reinforce sounds and
spelling patterns.
Using linguistic readers may be another
approach to working with the Hispanic
child. A linguistic reader is built around
basic sounds carefully controlled for phonetic consistency. The Merrill Linguistic
Readers have been used effectively in
many projects. Some other readers which
employ the linguistic principles are:

Spanish and English. The tests may be of
some help but the crucial element is the
teacher's knowledge of the structure of
the child's first language and the linguistic
divergencies between it and English. There
are specially designed bilingual tests to
measure the needs and abilities of the
Hispanic child. They are :
1. Hoffman Bilingual Schedule. This
may be obtained from Columbia
University, Teachers' College , Bureau of Publications.
2. The Cooperative Inter-American
Tests. This is comprised of sets of
tests in English and Spanish. It is
particularly helpful in measuring
the same reading skills in both
languages. It is published by the
Educational Testing Services in
Princeton, New Jersey. 7
After the teacher has made an appraisal
of the skills and needs of the child, he is
ready to devise a strategy to design an
effective reading program. s/he is ready
to choose the vehicles to help the student
internalize the concepts he needs.
The following activities are but a few
suggestions to stimulate auditory acuity
and help raise this awareness:
1. Reciting verses with repetitive
sounds; listening to sound families.
2. Singing along with a record.
3. Listening to the sound of the week
as selected by the teacher. (During
that week, pictures and words are
collected which begin with that
sound, for example, j as in Jello,
jam, jack, jack-o-lantern.)s
Building a home-made listening station or
language lab is another way to increase
auditory discrimination. The equipment
consists of a tape recorder, one or more
headsets and a junction box . A number
of headsets may be plugged in tandem so
that more than one child may listen to
the tape recorder. A variety of teachermade exercises may be used such as dictation, listening for the mystery sound,
matching symbol to sound, and rhyming.
Children can have lots of fun listening for
sounds with a familiar theme or sounds
associated with an animal, person, place
or machine. As a child becomes more proficient with his reading, s/he may tape an
oral book report and concentrate on
fluency and phrasing.
There are numerous approaches to

1. Nan and Dan Reader, Linguistics.
2. The Miami Linguistic Readers.
7ooris Ching, op cit., p. 6.
8Richard B. Walter and Frank J. Sciara, Read-

ing Activities With

The

Tape Recorder

(Instructor Publications, Dansville,
York, 1973), pp. 14 - 16.
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programs, reference is made to Learning
To Read - The Great Debate by Jeanne
Chall. Dr. Chall describes a number of
techniques and programs currently in use.
In viewing the problem in retrospect,
some inevitable conclusions must be
drawn. The design of a reading program
for Hispanic children should be carefully
devised. The program must not in any
way alienate the child from her/his mother
tongue. The teacher should strive to make
him competent in English and strengthen
skills in her/his first language too. The
task of designing a reading program is not
to cut ties but to accentuate aural-oral
skills by planning experiences and using
materials to develop phoneme-to-grapheme correspondence. Another important consideration is the establishment
of an affective tone. Finally, a reading
program should stress an eclectic approach
to the choice of materials. It is in the final
analysis, however, that the last component of a reading program must always be
considered. This component is perhaps
the most important one. It is not so much
the design of the program but the designer
that really counts. It is as it has always
been the key to a learning partnership is
the heart and skill of the teacher.
"What a delight it is
When, skimming through the pages
Of a book, I discover
A man written of there
Who is just like me.
What a delight it is
When everyone admits
It's a very difficult book,
And I understand it
With no trouble at all ... "
"Poems of Solitary Delights"
Tachibana Akem
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